Factors Facllitating Effective

Stratogies instruction
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Both individual and instructional factors can impact the effectiveness of
learning strategies instruction, These factors include the beliefs of both
students and teachers regarding leaming, the social climate of the
learning setting, and general approaches to instruction used in the
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Student Bellefs
Learning strategies instruction is based on the idea that students are Are your shudents prepared
more effective when they take control of their own leaming. Students’ fo take responsibility for
. L. . , . cultural or educational backgrounds may be at odds with this belief. For their learning? If not, what
Learning wmn.sgmﬁm .Eman..ﬂoﬂww ._Ewm helped m__..ﬂ.&.wu:m n Ems._%. setings, m.n.on- example, students whose prior schooling has been in highly structured, beliefs stand in their way?
students with learning disabilities who are writing compositions (Harris & \eacher-directed contexts may have had few opportunities for How can you. encourage
Graham, 1992), to first-language elementary students who are comprehending independent, self-regulated leaming. However, for strategies instruction them 1o look af learning
stories (Brovm, Pressley, Van Meter, & Schuder, 1996), to ESL students who to have an impact, students must first believe they are capable of differently?

becoming more independent learners. They also must believe that what
causes their success or failure is the use of effective or ineffective
strategies, not luck or innate ability alone. Finally, students must be
willing to take responsibility for their learning, Teachers need to nurture
and encourage these beliefs and may need to provide extensive support
so students can experience the success that comes by willingly using

are presenting science projects (Varela, 1997). Across settings, successful

strategies instruction includes several common elements {Chamot & O’Malley,

1994; Pressley, El-Dinary, Gaskins et al., 1992). This chapter exploxes the

critical elements of effective sirategies instruction and includes a discussion of
“factors that facilitate efféctive strategies instruction as well as a framework that

describes how these elements work together. effective strategies.

Toachor Bellefs

The teacher, too, must believe that effective strategies use can determine
student success. As one teacher stated,] think strategies instruction helps
the students if [teachers] really believe in it. 1f we don’t believe in it or
really usé it ousselves, i’s not really going to help them. But if we really
believe in it, then maybe theyl use it as a part of their learning also.”
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This chapter will help you to:

« Understand the roles of student and teacher beliefs in leamming sirategies
instruction.

¢ Plan a classroom context that assists learning strategies development.

o Identify instructional technigues that foster learning sirategies instraction
for different levels of language proficiency.

o Select strategies and learning tasks that support strategic thinking,
o Apply the CALLA instructional framework.
© Secaffold learning sirategies instruction.

If the teacher thinks successful learning is the result of ability alone,
which is relatively fixed, it follows that low-achieving students are
powerless to change. Strategies, on the other hand, are not innate and
can be learned, If leaming strategies instruction is to be successful,
Leachers must also believe that strategies can be taught. Teachers must
have confidence that the individual strategies are effective, and they
must communicate this confidence to students. A good way for teachers
to do this is to offer personal examples of how they have used strategies
for similar language tasks or in everyday life. One teacher, for instance,
described predicring how much spaghetti would be needed at a dinner

006080088000 €0200 00
.090..9.’90.0.9‘0.00.00

009‘00.6-0‘.0.....0..U.‘...0.0.0..OODO.Q'DD...OO0.0D.

34 The Learning Strategies Handbook Instructional Framework - 35

e Sl




Are you ready to give
students more condrol over
their learning? Whal fears
do you have about students’
becoming more
independent? What would
help you give up some of
the confrol over learning?

What language of
instruction will be most
appropriate for introducing
learning strategies in your
classroom? WELI you change
the language of instruction
as students become more
proficient with stralegies?

party and then evaluating the prediction by determining whether the
guests had actually had enough.

Perhaps most importantly, teachers must believe that their students are
capable of becoming more independent learners, This also requires that
teachers be willing to give up some contrel over learning so that students
can take more control, Teachers who adhere to the transmission model of
learning or other teacher-directed approaches are likely to have
difficulty making strategies instruction work for them.

Classroom Context

Giving students control over their learning does not mean giving up
control of the classreom. Effective classroom management is eritical,
since a chaotic classroom impedes any form of leaming, including
strategies instruction.

Like learning a new language, learning to be an independent learner
requires taking risks. The classroom environment must encourage
students’ risk-taking. Teachers who accept students’ responses without
judgment and who promote respect among classmates will have greater
success with strategies instruction.

Language of Learning Strategies instruction

Since most learning strategies are mental operations and hence not
directly observable, classroom discussions about leaming strategies are
important vehicles for identifying the strategies that students use and for
modeling additional strategies. These discussions are relatively easy to
initiate in students’ native languages, but they are difficult to conduct in 2
second or foreign language when students are at beginning levels of
Ianguage proficiency. Teachers of beginning-level students must decide
whether to introduce leaming strategies in the native language (assuming
that all students speak the same first language and that the teacher is
proficient in that language) or to teach students the vocabulary and
expressions needed 1o talk about learning strategies in the target language.

Students will find it easier to talk about their own thinking and learning
processes in their native language if this type of discussion is familiar to
them. Howeves, if their cultural and educational experiences have not
emphasized the identification of individual approaches to leaming, the
discussion of learning strategies-—even in the pative language—could be
bewildering, As one student explained, “In my country, we are not supposed
to talk about ourselves in class, we are supposed to learn what the teacher
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says.” In this situation, students may actually find it easter to talk about
Teaming strategies in the second or foreign language if leaming strategies are
petceived as an important element of learning the new Janguage.

Discussing learning strategies in the target language poses linguistic
challenges for the teacher. How can students in the beginning-level class
talk shoit their own thinking processes? We have observed both ESL
and foreign language teachers intreducing strategies in the target
language successfully. They start slowly with a single strategy, often one
that students ate already using implicitly (for example, cooperation). The
strategy is given a larget language name, and the teacher demonstrates
how to apply it, using simple language, gestures, and repetition as
necessary. Teachers need patience and perseveratice to teach leamning
strategies in the second or foreign language to beginning-level students,
but the task is not impossible.

Instructional Approach

Effective strategies teachers focus on students’ learning processes, as
well as on products and outcomes. In addition to emphasizing
curriculum content, they must strongly emphasize the thinking that
students use to make sense of that content. Thus teachers focus not enly
on technically “correct” language use, but also on the message that
students are trying to communicate and the reasoning behind their
responses. This can be done by probing to find out how students arrive
at their answers, During students” explanations, the teacher can point out
when students use strategies, especially if they seem unaware that they
ave doing something strategic. Teachers can also help students avoid
future mistakes by following up incorrect answers to, find out where the
student’s logic went astray, Mistekes can thus serve as opportunities to
remind students of effective strategies that might have helped them.

mu:swpm

Use the following questions to elicit information about students’
thought processes,

* What are you going to do?

« How did you come up with that?
 What makes you think so?

» What were you thinking about?

o How can yon solve your problem?

* What led to that decision?

Instructional Framework
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Encouraging students to 1alk about their thought processes helps make
them more aware of the strategies they are already using. This
mmetacognilive AWaIeness is important because it enables students to call
on those strategies whenever they face challenging tasks. In addition, the
teacher can explicitly introduce other strategies that the students can try,
since some students may never have thought of using a paxticuliar
strategy. Others may have used the strategy without really thinking about
it. Explicit instruction is & way to ensuxe that students are awaxe of the
choices they have for Jearning, understanding, and solving problems. The
framework presented later in this chapter will describe how to teach
strategies explicitly.

APUPRTRSO PRPRRY TR LA

a.eag veith teadsors of Many feschers find it jmportant t0 emphasize the value of strategies

otfier content trews 1o plan fo instruction as part of content as well as language instruction. Teachers.

toadh u core saf of strtagles need to make it clear that instruction in strategies can help students
aaess subjects. For lnsfomee, reach long-term goals in all types of learning, not just & specific,
prodiction bt lguoge immediate goal in the language classroom. Learning strategies are not
learny ond bypothesiziag just a classroom activity for a particular vocabulary set or other language
In sclence cim comespoud fo task. Developing learning strategies can help students become effective
essimation in mathenwiics learners with a variety of tools to aid them in all types of leaxning and
ond fechical coursas. Most understanding. Teachers should point cut that the strategies students are
straiegles con bo auimpied for Jearning in the Jangnage classroom can help not only in language but also
use aeross @ vride ronge of in other subject areas, &5 well as in any situstion in which greater
content Greas. understanding is needed.

Teachers need to build students” metacoguitive knowledge for each
strategy that is introduced. This means namiog and defining the strategy
and explaining why the strategy works and when to use it. Teachers
should explicitly discuss why and how each strategy can improve

 students’ understanding, production, and learning. After explaining 2
strategy, the teacher can ask students why they think the strategy would
help. Teachers can then supplement students’ responses by explaining
the theory behind the strategy {see sample explanations in the
Metacognitive Model of Strategic Learning in Chapter 2). It is important
to acknowledge that different strategies work better for different people
and for different tasks. Teachers cat encourage exploration of the kinds
of tasks, situations, and purposes for which each strategy is more oF less
useful. This can be done in a formal explanation or discussion, but it also
<hould oceur informally when 2 student uses & strategy.-

How will you encourage Finally, once a few sizategies have been introduced, instruction should
students ko be flexible in emphasize the coordination of strategies. The teacher ¢an explain the
their strategies use, Tefher importance of having a flexible repextoire or ment: of strategies for

than relying on fust one of langnage learning. The Metacognitive Model of Strategic Learning in

two comforiable strategies? Chapter 2 can serve to organize individual strategies. Thus the teacher
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should remind students that good learners plan, moniter, problem-
solve, and evaluate recursively during a given task; these are not just
linear steps to follow. Students can also be reminded that different
strategies can work for the same task. If one strategy does not work for a
student, the teacher can encourage the use of another. Stodents need to
understand that explicit instruction in strategies can help them become
better language learers because it helps them add strategies to their
repertoire of learning tools, makes them more aware of the strategies
available to them, and encourages them to evaluate which strategies are
most effective for them on different kinds of tasks.

EXARPLE

Use the following questions for Bbuilding students’ metacognitive
awareness.

o Did that strategy help you?
© Why was that strategy helpful for this task?
o Is there another strategy that might work better?

o In what situations does this strategy work well for you? When
does it not work so well?

Course Level and Stretegles Instruction

The strategies in the Metacognitive Model of Strategic Learning are designed
to be taught to students at all levels of language proficiency. Although
strategtes are especially important for Jess proficient and beginning-level
students, even the best students do not use strategies as thoughtfully and
flexibly as they could. Less advanced students may need more modeling and
coaching fror the teacher. More advanced students need faster fading of
scaffolding; teachers can release control to such students by providing less
explicit cues to use strategies they have learned. Teachers may find different
strategies more appropriate at different langnage levels, based on the
specific tasks and goals they ave working on in those classes, Some teachers
find it helpful to start with a few basic strategies at Jower levels and build up
with more strategies at higher levels. It is also important to Tevisit previously
taught strategies, exploring how they apply to more advanced tasks.

A Word about Scaffolding

A challenge teachers may face when teaching learning strategies is
determining when and how to seaffold instruction to provide the

Instructionat Framework
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appropriate amount of support. Evaluating students’ strategies use is m.gm
exitical first step in scaffolding. I it scems that students are not applying

a certain strategy, then they may need stronger scaffolds. Teachers can

provide extra suppozt by giving more explicit reminders or revisiting
practice opportunities. They may also need to give students more:
evidence that the strategy s useful to them. As students begin using 2
strategy more independently, the teacher needs to gradually Smﬂ.ao
prompting and explicitness (see Figure 3.1). For example, coaching

strategies can be done at first throngh verbal reminders and then later by

FIGURE 2.1
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Scaffolding Strategies Instruction

scaffolding: .<<m<u to provide additional support when students need it

o If students understand ‘a strategy but are hesitant to use it, try & mini-experiment (see
Chapter 7) to _.uqo<m the strategy’s impact.

¢ If students have trouble remembering the full range of strategy choices, create a poster
and refer them to it.

o If students have trouble choosing a strategy. offer one or two choices and have them try
one of them.

o If students understand the strategy but have difficuity applying it themselves, provide
some guided practice opportunities.

o \f students are using a strategy inappropriately, mode! it for them again, describing how
what you are doing differs from what you have seen them doing. .

o If students seem to-misunderstand the point of the strategy, explain itin a different way,
perhaps using an analogy.

scatfolding: Ways t0 reduce explicitness when students are ready
o Instead of tefiing students which strategy to use, have them choose strategies
themselves. .
« Instead of verbal reminders to choose a strategy, refer students to a poster of choices. A
« When students practice strategies, give less teacher feedback and ask them to evaluate
how well the strategies worked.
« If the strategies are getting repetitive for students, introduce some new strategies.

« Introduce a totally new context for using the strategy (such asfora mummxw.ﬂo task rather
than for reading} and have students discuss how 1o modify the strategy so it works for
the new task.

40 The Learning Strategies Handbook
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veferring students to a poster of questions that they can ask themselves
1o guide strategies use. As another example, eatly in instruction the
teacher may suggest a specific strategy for students to try, but as
instruction progresses students should choose strategies for themselves.
The main point of scaffolding is that teachers should try to identify how
tmuch support students need and to provide just enough support while
still working toward the eventual goal of student independence.

Cooperative Learning and Swategles instruction

Cooperative leamning is compatible with strategies instruction. A simplified
form of coaperation (for example, practicing in pairs and brainstorming
study approaches) is one of the strategies emphasized in the Metacognitive
Model of Strategic Leaming (see Chapter 2). Moxe formal cooperative
learning approaches, such as Jigsaw and Teams-Games-Tournaments
(Slavin, Karweit, & Madden, 1989) also can be used to facilitate slrategies
instruction. Cooperative leaming is an excellent way to scaffold instruction
because it provides instructional support while increasing student
responsibility for Jearning, Cooperative settings are also useful for
identifying students' background knowledge of a strategy or a topic.

Selecting Mniiial Strategios to Toach

Each of the strategies presented in Chapter 2 is designed to be flexible
for a variety of tasks and student levels. Teachers should fee) free to be
creative in how they apply the strategies in their classrooms.

EXAMPLE

The following guidelines can help teachers as they choose the first
strategies to teach.

+ Start with the simplest strategies (such as imagerylvisualizing)
and. build to more complex ones (such as summarizing or
organizational planning).

» Start with strategies that the students aiready use, and show

them how the strategy can be expanded for more advanced uses
or for different tasks.

» Start with strategies that have the widest applications in the
class. Think of how to adapt the strategy for reading, listening,
speaking, and writing and for learning content. Examine
curricular goals and select strategies that will help students
reach the most goals.

Which ow.. the Hahno._.m
discussed here are maost
Iikely to affect strofegies
instruction in your
classroom? Are there any
other factors that may have
an impact? How will you
develop instruction to
address these factors?

What strafegies will you
select fo begin strafegies
instruction? Refer to
Chapter 2 for strefegies
descriptions and think
about which strategies meel
these quidelines for your
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o Determine which strategies could help with specific current Use Appropriatsly Challonging Tasiss

=

w challenges that students are facing, and start with the strategios Lesson materials mro.&m present mnﬂ.rmnzo language tasks and should be Are your current
€  that students need most. moderately challenging. If the task is too easy, students will not need instructional fasks
] . . strategies, but if it is too difficult, even appropriate strategies may not appropriately challenging
+ Make sure that the strategies are well-matched to Emgowo:m_ lead to success. The point of learning strategies instruction is for for strafegies instruction?
objectives and to Ew tasks %.mn mE.moa_“E are expected to do. students to experience the benefits of using strategies. Students are not What modifications, if any,
”.,oﬂ aﬂ_En.M_m. ﬂawadem MHHHHMHH““EM HHMM MMMMMWM.%H at likely to apply strategies unless they can see how the strategics help would make your currend
ower levels where vo them. Iesson materials more
more limited, while grammar-based inferencing might be better o

for students at higher levels. Self-talk is especially important
for anxiety-producing activities, such ag oral presentations and
test-taking. Questioning for clarification may be more feasible
when Tistening in a conversation than when reading a chapiter in

An Instructional Framework
GGGO@QOEQ&GG@GOGQﬂchen_cOGGGGUGOUC#CGGﬂ-vGOSG
A framework to guide instructional planning can help teachers
incorporate learning strategies into their lessens. In this section, we
describe a framework that has been used suscessfully by second
language teachers. This instructional frameworl provides guidelines for
teaching the learning strategies jdentified in the Metacognitive Model of
Strategic Learning (see Chapter 2).

amnovel,

o Start with strategies that the teacher understands well and
€inds effective. Teachers new to strategies instruction can build
sheir own confidence and students’ confidence by using
strategies they believe in. Confused explanations of a strategy
may only lead to unsuccessful attempts at using the strategy.
The goal is for the whole class (teacher and gtudents) 1o
experience the effectiveness of strategies instruction.

P . N
S s T e

oy

e
ey

Cverview

The Metacognitive Model of Strategic Learning described in Chapter 2
provides an organized menu of effective learning strategies that
students can use for a variety of language tasks. Research comparing
more effective to less effective language learners shows that while all
students use some strategies, good language learners use strategies
more effctively. But even the best students are often unaware of the
strategies that they are using. By becoming aware of their strategies
use, students can make active decisions to help them face learning
challenges. This chapter and the remaining chapters in this book are
concerned with how the teacher can show students how 1o use
learning strategies to become more independent learners. The CALLA
instructional framework (Chamot & O’Malley, 1994} is an effective
way to plan learning strategies instruction. This framework provides
for explicit leaming strategies instruction through a progression from
teacher-guided activities to students’ independent use of strategies,
similar.to the progression required to facilitate language learning. The
five basic phases in the CALLA instructional framework are as

¢ Try to determine the strategies that students use for similar
1asks in their native language. Teach them the target language
names for these strategies, and use those names as a basis for
introducing learning strategics instruction.

Solecting Appropriate Tasks and Activitles for
Strategles Instruction ‘

In effective strategies instruction, students learn how to apply E,G.Smmom
1o legitimate leaning tasks that could not otherwise be easily
accomplished.

integrate Strategles Into Regulay Course Work )
Effective strategies instruction is not an extra activity or even a separale
part of the regular language class. Rather, it is used to support language

and content learning and to accomphish the goals of the curriculum, While follows.
initial explanations are needed, much of strategies instruction should
oceur while students are working on authentic, meaningful language tasks. Preparation

Students prepare for strategies instruction by identifying their prior
knowledge about and the use of specific strategies (see Chapter 4 for
techniques for eliciting prior strategies knowledge).

Teachers should use the kinds of tasks and activities they would normally
use for a lesson, integrating components of effective strategies istruction
into the lesson, as described in this and the following chapters.

42 The Learning Strategies Handbook Insteactional Framework 43




an you think of ¢ specific
15k that would lend itself
ell to presentation of the
rst three phases of learning
rafegies instruction?
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Toke one of your best lessous
and work through the
instructional fromevrork fo
s9a how you con infegrate
tlements of strulegios
Instructlon into your
tassrooks activities, rather
than feadhing stratogies
veparately.

Presentation

The teacher demonstrates the new learning strategy and explains how
and when to use it (see Chapters 2 and 5 for suggestions on presenting
new strategies).

Practice
Students practice using the strategy with regular class activities of moderate
difficulty (see Chapter 6 for a variety of Practice phase activities).

Evaluation

Students self-evaluate their use of the learning strategy and how well the
strategy is working for them (see Chapter 7 for suggested evaluation
activities).

Expansion

Students extend the usefulness of the learning strategy by applying it to
new situations or learning tasks {see Chapter 8 for guidelines to help
students transfer learning strategies o new contexts).

The CALLA framework for learning strategies instruction emphasizes
explicitness, metacognitive knowledge, and scaffolded support as the
teacher and students work through these phases. The five phases are
recursive, which means that teachers can move between phases as
needed to help students develop skills for understanding and using
learning strategies. For example, after eliciting students’ prior knowledge
about strategies to use for a specific task {such as learning new
vocabulary) in the Preparation phase, the teacher might model another
strategy for the same task in the Presentation phase. Then the teacher
could briefly return to Preparation to ask students if the modeling has
reminded them of any additional strategies they have used themselves.
Similarly, after students have had an opportunity to apply a new strategy
to a real task during the Practice phase, the teacher might want to return
to the Presentation phase in order to describe another strategy that works
well in tandem with the first. The recursive nature of the CALLA
instructional framework provides flexibility in planning language lessons
that integrate learning strategies instruction. Figure 3.2 illustrates the
recursive quality of CALLA instruction.

In this framework, strategies instruction is not taught at a special time of
its own. Nor is it separated from content in special strategies lessons or
strategies activities. Instead, discussions about strategies and thought
processes become a natural part of regular class activities. Strategies
instruction that follows this framework s intended to be integrated into
the authentic, meaningful language activities that the teacher uses
already.

! The Learning Strategies Bandbook
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- CALLA lnstructional Sequence:
Five Recursive Phases
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Figure 3.3 shows that strategics instruction starts out as more teacher-
directed, with students taking more responsibility over time. An
analogy for this framework is constructing 2 building from the ground
up. First a foundation is poured (prepating students for strategies),
then scaffolding is put in place to support the building in progress
(presenting strategies and coaching students as they practice them). As
the building is constructed, it begins to support itself, and the
seaffolding is gradually removed (less explicit instruction and less
coaching as students start using strategies independently and
extending them to other areas). Yet, even once a building stands on its
own, maintenance and repairs are occasionally needed (thus the need
for strategies evaluation and evaluation of instruction, as well as the
potential need to revisit earlier phases of instruction for additional
support, as illustrated in Figure 3.2).

Figure 3.3 illustrates that even though there is a general progression from
teacher direction to student independence, there are times when strategies
instruction needs maintenance and repair, such as re-explaining a
particular strategy or additional coaching lo use a strategy that students
seem to have forgotten. The w%gomoﬁu framework, ike the stralegies
model, represents recursive phases. Even though all five phases might
appear in an individual Jesson, the overall progression from teacher
direction to student independence will be more gradual ever time.
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In learning strategies instruction, teachers pour a foundation for
preparing studenis to jearn about strategies by having them activate
background knowledge of strategies they already use. This can be
accomplished by conducting class discussions about what students do as
they work on language tasks, having students keep Jearning strategies
journals, and giving students questionnaires about strategies use.

After students’ awareness of their own strategies gives them something to
build on, the teacher can construct 8 soaffold for independent learnming
by explicitly presenting the Metacognitive Model of Strategic Learning.
The teacher presents the idea that good learners plan, monitor,
problem-solve, and evaluate during language tasks. The teacher also

presents individual strategies to meet curricular goals and students’
needs. Because good students may claim that they are already using

strategies, it is important to acknowledge that good language leatners use

these processes naturally and automatically. It is also important to
emphasize the value of explicit strategies instruction, as described in
Chapter 5. Instruction that makes the strategies explicit helps students
think about their strategies so they can develop conscieus controk of
their learning and language use-

Although it is critical for teachers to present strategies in a way that
students understand them, understanding a strategy is only the skeleton
of the building. The real construction of independent learning happens
when students practice strategies and try strategic thinking themselves.
Again, it is important to practice strategies using moderately challenging
tasks so students experience the benefits of the strategy. A moderate
challenge that cannot be achieved without the strategy, but can be
achieved with it, will show students the value of the strategy.

After initial practice, students need the support of reminders to.use the
strategies they have learned, Teachers can also support strategic
thinking by asking students to explain how they figared out the
responses they gave in class. For correct Tesponses, this helps the
student build awareness of effective thought processes; for incorrect
responses, it helps students identify where their thinking went astray.

Another scaffold that students need as they practice new leamning
strategies is feedback about how they are applying strategies. Teachers
can provide feedback by praising effective thinking and by pointing out
the strategies that students are using. Early in strategies instruction,
teachers should frequently prompt students to choose strategies for a
task. If students have trouble choosing, the teacher can suggest specific
strategies. Teachers also need to give students feedback when they use
strategies, praising them for being strategic. As students become more

proparing stodetts fo

sransnsessntescbsasrad

2 Seo Chaptor 5 for Heas about
3 how to present explicit
i shrategles instruction,

What lanquage learning lask
would be appropriate for
your students o proctice
strategic thinking? Choose ¢
tash tha! could not be
achieved without strategies,
but that will allow your
students lo vecognize the
value of using stralegies.

How will you emphasize
strategies use while
presenting your usual
materiolf
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independent in using stralegies, the teacher can fade out prompting and
coaching, making cues less frequent and less explicit.

Al forms of practicing and coaching strategies use should be integrated
into the curriculurm, taking place in the context of regular language
tasks. The instructional changes made by integrating strategies into the
curriculum should not be reflected in the content but rather in the
emphasis, that is, putting students” thinking in the spotlight and
encouraging effective use of strategies.

Once students have had a chance to practice a strategy, the teacher
should ask them to evaluate how well the strategy is working and which
siraegies might be best for a given task or problem. It is critical that
students learn to identify whether a strategy is helping them and to learn
1o choose altemnative sirategies when one is not working. In our own
research it became apparent that more effective language learners can
apply alternative strategies when the first strategy is not successful in
solving a problem, whereas less effective students tend to keep repeating
the same strategy (or give up), even though it is not helping them
(Chamot et al., 1996).

After students have internalized a strategy for one kind of task, the
teacher can encourage them to expand its nse by transferring it to other
situations. If the strategy was introduced as a way to undexstand
directions in the target language, the class can explore how it could help
when giving someone else directions. Learning strategies introduced to

. assist in listening comprehension can be adapted for reading

comprehension, and memory strategies can be applied to any type of
information to be remembered, from vocabulary to subject maiter
content. Nonetheless, students rarely make stch connections on their
own, and sometimes the potential for transfer is not obvious.

There are several ways in which teachers can support the transfer of
strategy use. Ope is to simply tell students about other situations in
which they could use the strategy of to prompt them to try the strategy as
they work on a new 1ask. In many cases, however, the teacher will need
to explain how to modify the strategy 10 fit the different task. It may also
be useful to conduct class discussions in which students brainstorm
other times that the strategy could help. Another way to support transfer
is to provide a variety of contexts for practicing the strategy.

Sometimes students will make the connection on their own and transfer a
strategy to a new situation. Whenever a student does this, teachers
should geize the opportunity to peint out and praise the expansion of the
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strategy. [t may also be useful to talk about the challenge of recognizing
new ways to apply strategies. Swdents may pay more attention to
expanding familiar strategies when they tealize that doing this is not
always automatic.

Conclusion
.BOBOQGCDOGOOOQOGQOGQ«VQSUODOOGOE&DGGSOOOQDBOG
This chapter described important factors that impact the planning of
successful leaming strategies instruction, including student beliefs,
teacher beliefs, classroom context, and instructional approach.
Guidelines for selecting initial strategies to teach and appropriate tasks
and activities were outlined. The application of the CALLA instructional
framework to language leamning strategies instruction was described, and
examples of recursive teaching and scaffolding were provided.

As with helping students to become proficient in a language, helping
them to hecome independent strategic learners takes extensive
explaining, modeling, and coaching. All of these strategies instruction
activities take place while students are working on curricular gosls. The
reward for these efforts is a classroom of thinkers who can leam the
language more efficiently and more thoughtfully.

Instructional Framework 49



